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Experimental Readers

Experimental readers often ‘read’ by using pictures or memory of the storyline. They may
identify some words in texts, but, they are more focused on getting across the meaning of a
text rather than reading every word accurately.

How to Support Experimental Readers

Experimental readers will benefit from a range of experiences. Consider any of the following
suggestions.

Read to your child every day.

Reading aloud helps children expand their vocabulary, appreciate the value of books and
other texts, understand new ideas and concepts, and learn about the world around them.
Expose your child to a wide variety of texts, e.g. books, magazines, electronic texts,
brochures, newspapers, comics. These texts can be read many times so children
become familiar with them. Familiarity helps build self-confidence.

Encourage your child to ‘have a go’ at reading.

Encourage and praise your child’s attempts to ‘read’.

Ensure your child sees other members of the family reading and talking about their
reading. This helps Experimental readers understand that there are different purposes for
reading.

Talk about the characters, people and events in texts.

Encourage your child to express opinions about texts.

Talk about letters, sounds, words, sentence patterns and interesting features in texts.

Adapted from First Steps: Second Edition
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Reading to and with Your Child
Set aside a regular ‘special’ time every day when you read to and with your child.

Things to do before reading

« Allow your child to select the book and discuss the reasons for the selection.

* Encourage your child to look at the title and cover of a book and talk about what it might
be about.

Thmgs to do while reading
Sometimes follow the words with your finger from left to right as you read.

* Point out key words in the text and explain words your child may not know.

* Ask a lot of questions, e.g. “What is happening now? What do you think will happen next?
Why is he or she doing that?”

* Answer your child’s questions even if it interrupts the flow of the story.

* Encourage your child to look at the pictures for clues to predict what might happen or to
help decide what an unknown word might be.

* Act out parts of the story, e.g. Rosie the hen went for a walk across the yard.

 Put aside a book if your child has lost interest and choose another.

Your child may want to ‘read’ the book or sections of it along with you or even by him
or herself. Encourage your child’s ‘reading’ even if it is not correct. Give plenty of
praise and don’t dwell on mistakes.

Things to do after reading

« Talk about the book and encourage your child to re-read parts of the story with you.

« Talk about the characters, plots and settings of stories, e.g. “Which was your favourite
character? Where did the story take place?”

* Discuss what was learnt from informational books, e.g. “What did you find out about
spiders?”

« Compare the people and events in books with those in your own lives.

« Challenge your child (in a fun way) to find words in the story that begin with the same

letter as his or her name.
Adapted from First Steps: Second Edition
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Using Everyday Print

Draw attention to print on everyday items such as packages, jars and cans. Point to the
words and talk about them, e.g. “This says Cornflakes. It starts with a C. That is the first
letter of your name, Carol.”

Point out print that is part of your child’s daily life, e.g. signs in shopping centres or on
buildings, menus. Ask your child to point out letters or words they know. Everyday outings
are an opportunity to show your child how print relates to his or her life.

Discuss advertisements that you both read and/or have seen on television. Talk about the
effect they have on you.

Reading and Writing Links

Talk about associating letters with sounds both when reading and writing.

Print your child’s name while the child watches. Talk to your child as you write, explaining
why you are doing it, e.g. “l am writing your name on your school bag so everyone will
know who it belongs to.” As you write the letters say the sound each letter represents,
eg.Matt

Write shopping lists in front of your child and talk about what you are doing.

Set up a home message board and write a message each day, e.g. Tonight we are going
to Grandma'’s for dinner. Allow your child to compose the message sometimes. Read the
message several times throughout the day so you emphasise the point that printed
messages remain the same.

Encourage your child to write messages for different family members. Leave plenty of
writing materials, e.g. paper, pencils and crayons, in an easily accessible place.

Write down a story your child tells you. The story can be about a special event or one you
make up together. Let your child add drawings, glue on items like magazine pictures they
have collected, or attach a photograph. Keep the new ‘book’ and read it often.

.L.. —_—

Adapted from First Steps: Second Edition
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Developing Word Knowledge

Draw your child’s attention to words that are part of their daily life. Point out and read aloud
any everyday print, e.g. cereal packets, traffic signs, billboards. Make everyday outings an
opportunity to show your child how print relates to his or her life.

Many of the words written in texts occur again and again, e.g. and, but, the. If your child is to
become a fluent reader he or she will need to learn to recognise these words immediately.
Challenge your child to find the words in other places. Do this in a fun way so the child does
not feel they are being ‘tested’.

Talk about and help your child to recognise words that are meaningful to them, e.g. name of
their street, town, school, pet, friends.

Magnetic letters can be used to learn about letters and spell words. While you work in the
kitchen, your child can pick out letters and try to spell words, placing them on the

refrigerator. Encourage your child to use what they know about letters and sounds to spell as
best they can.

When talking about words, make connections between the letters and the different sounds
they make, e.g. “This is the letter ‘c’ and it makes the sound /c/ as in ‘cat’ but in this word
‘city’ it makes /s/.”

Where appropriate, continue to place labels around the home. These could include labels
on:

* personal items, e.g. This is where John keeps his books.

* household items, e.g. The television can be turned on at 5 p.m.

These labels should be written in full sentences as this helps your child to:
* make a connection between spoken and written words
* understand that we speak in connected phrases and sentences

* understand that the printed word remains the same.
Adapted from First Steps: Second Edition
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Supporting Comprehension

Talking to your child about what you have been reading together is a wonderful opportunity
to make connections with his or her life, in order to develop understanding of the text. Asking
questions is one way for your child to respond to texts. Different types of questions will
provide more information about your child’s understanding of the text.

‘Right There’ Questions

‘Right there’ questions focus on what the author said. The answer is often ‘right there’ in the
text or pictures. They usually begin with who, when, where or what. It is helpful to follow up
these types of questions with a further question that asks the child to clarify their answer,
e.g. “Can you show/read me the part that says that in the book?”

‘Think and Search’ Questions

The answers to these questions can be found in the text but not necessarily in the one place.
The child has to ‘put the answer together’ from various sections or sentences in the text, e.g.
How are .... and .... alike? These questions are sometimes the how and why questions.

‘Author and Me’ Questions

These questions require the child to base the answer on the text but also draw on their own
previous experiences to reach an answer. The answers are not wild guesses; they should be
probable, not just possible, e.g. “/ wonder why ...” “Are princesses always beautiful?”

‘On My Own’ Questions

These questions ask for the child’s own opinions or judgements. The answers are not found
in the text at all, e.g. “Did anything happen in the story that has ever happened to you? Tell
me about it.” “How have you acted when you were ... (happy or scared)?”

It is not necessary to ask each type of question every time a story is read. Sometimes your
child will stop and ask you questions, and other times you may ask the questions and direct
your child’s attention to specific aspects of the story. This should always be a fun way to

explore the story or information further, not a time when the child feels ‘tested’.
Adapted from First Steps: Second Edition
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Supporting Phonemic Awareness and Graphophonic Knowledge
Through Games

‘1Spy ...’
* Begin by saying “l spy with my little eye something that ...”, and continue by adding

“begins with t*, or “rhymes with bear”, or “ends with at”.
* Invite your child to guess the word.

Snap
Use the format of a traditional Snap game.
« Make up a set of cards that match in some way, e.g.

t t or | e

H mat fat rat

cat

* Deal out all the cards to the players.

* Inturns, each player overturns one card from his or her hand and places it face up on the
table, forming a central pile.

«  When an upturned card matches the one on top of the central pile, that player places his
or her hand on the central pile, says SNAP, and gives the category for the Snap. The
player then takes all of the cards to add to his or her hand.

* Play continues in this way until one player has all the cards.

Concentration

Concentration is a game that invites players to exercise concentration and memory to locate
matches from a given selection of cards placed face down. The cards used for Snap can
also be used for Concentration.

« Make a set of cards with letters, words or pictures. The cards could include:

— Words that begin with the same sound, e.g. ship, shop, shoe

— Words that rhyme, e.g. bear, tear, wear

— Words that have the /e/ sound spelt the same way, e.g. leaf, beach.

* Place all cards in the pack face down on the table.

* Inturns, each player overturns two cards (one at a time), attempting to match them in
some way, e.g. they rhyme, start with the same letter.

« |f there is a match, the player states what that is, keeps the cards and has another turn. If
there is no match, the cards are replaced exactly where they were, face down.

« The game continues in this way until all the cards are matched. The winner is the player
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with the most matched pairs.

Snap and Clap

Snap and Clap makes use of rhythm and repetition to encourage your child to focus on
rhyming words. The focus of the game is on providing a rhyming word, not on maintaining a
complicated clapping and snapping pattern.

* Begin with a simple snap, clap rhythm and then say a word. Challenge your child to
repeat the snap, clap rhythm and provide a rhyming word at the end. For example, snap,
snap, clap (you say) light
snap, snap, clap (your child says) right
snap, snap, clap (you say) might

Continue until you run out of rhyming words. The focus should always be on the rhyming

words, not following a complicated clapping pattern.

A Trip to the Moon

* Begin the game by saying “We're going on a trip to the moon. You can come if you bring
something.” The ‘something’ will depend on the category you choose, e.g.

syllables — “You need to bring something that has two parts to its name, e.g. rocket, ticket,
burger’

rhymes — “You need to bring something that rhymes with honey, e.g. funny, sunny, money”

matching — “You need to bring something that starts with sh, e.g. ship, shoe”

 Have the players take turns to say “l will bringa ...”

+ Continue the game for a specified length of time or until the choices have run out.

What Could It Be?
What Could It Be? involves the creation of clues, presented orally, for your child to solve.

Create riddles for your child to solve. For example, you might start by saying, “I'm thinking of
something in the room whose name has two parts. It is made of glass and you can see
through it. What is it?”

What Could It Be? clues can be:

— rhyming words, e.g. “'m thinking of an animal. The animal’s name rhymes with ‘pear’.
What could it be?”

— beginning sounds, e.g. “I'm thinking of an animal that’s name begins with /b/. What could it
be?”

Hunting for Words
Challenge your child to go ‘hunting’ for words/objects/pictures at home that have something
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in common, e.g. words beginning with /tr/, ending with /ing/ or rhyming with ‘lake’. Children
often enjoy this sort of challenge and may like to take their discoveries to school to share
with the teacher.

Odd One Out

Odd One Out assists your child to identify words or parts of words that vary. A series of four

words is presented. Three of the words have something in common. The fourth will be the

‘odd one out’. Your child needs to select the odd one and suggest why it does not fit.

Depending on the words chosen, this activity can be used to develop an understanding of:

syllables — “Listen while | say four words: monkey, lion, elephant, zebra. Tell me which has
more parts to its name.”

rhymes — “Listen while | say four words: coat, boat, goat, balloon. Tell me which one doesn'’t
rhyme.”

matching Sounds - “Listen while | say four words: beach, boat, seal, bean. Tell me which
one has a different middle sound.”

As an extension of this activity, do not give the criteria and ask your child to pick the odd one
out. For example, “Listen while | say four words: window, water, apple, wardrobe. Which
does not belong?” When you first begin this activity, make sure the words differ in only one
aspect as this makes it easier for your child to identify the difference.

Tic Tac Toe

Tic Tac Toe is played in the same way as Noughts and Crosses. However, specified letters,
patterns or words are used to create a sequence of three diagonally, up or down, instead of
noughts and crosses. For example, you may write words that begin with ‘st and your child
may have to write words beginning with the letter ‘t'.

tap tap stick
stop star tip
Lop

If your child is having difficulty thinking of words to add, you could both make a list of words
prior to beginning Tic Tac Toe.
Alternatively, have cards with pictures and/or words on them and have your child place their

word onto a space while saying what it is.
Adapted from First Steps: Second Edition
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Supporting the building of an automatic Word Bank
There are a number of high-frequency word lists which aim to improve students’ recognition
and processing of common words in reading and writing.

The Magic Words are designed to teach the 200 most frequently used words in English
which make up, on average, two-thirds of all the words used in reading and writing.

Having a substantial sight word bank
rapidly improves reading
increases fluency and

develops comprehension.

All of the levels are set out below. Your child would have possibly mastered some or many of
the levels. Revisiting levels already learned will consolidate the automatic recall when
reading. Encourage your child to read the words to you, concentrating on unknown words
within levels. It is best to work on one level at a time, but always quickly revisiting previous
levels. The capacity to cope with new words and the mastery of levels will vary between
children. Always encourage your child and praise them for their efforts.

Golden Words
a GVW[ be [
n IS it of

that the fo was

Red Level Words

all are as at but
for had have he her
his not on one said
Y, fhey we with You
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Blue Level Words

an bﬂ do qo it
wie my no or up
Green Level Words
b/’ﬁ can did gef
has him new now
off old our out
see she Two who
Orange Level Words
back been came dow
from into Jusf like
miade miuch over them
this well went when
Indigo Level Words
call come here widke
mustT on/_q some then
were what will

ﬂOMI"
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Violet Level Words

about before could first
little look more other
r/gﬁn‘ their there want
where which

after am bog day eat
five ﬂg _q/'r/ gooa[ he/ln
howe Jumip Iw/a rang readl
saw sing sit think us
pagain ask best br/'ng far
find qgive how kind left
man wiother ouwn room say
sfeln these too walk wish
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Aqua Level Words

a/wags away bird 0[0_7 fast
four qoing hand kee/n let
many n/ghf Iweoln/e round school
take fh/ng Tree water work
another bad black don't father
foumd gm‘ head kinow live
may once Iwm‘ run should
tell three under white would
any because blue every fell
gave qgreen house last /ong
worning | open red sat s00N
than time very Whg year
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Fine Motor and Hand Activities

=

Fine motor control is the ability to precisely utilize one’s hands and fingers in a skilled activity. Good fine
motor skills stem from having developed solid sensory, motor and perceptual foundations.

HAND EXERCISES

Squeeze a large lump of plasticine or playdough into a ball.

Rotate a small ball of plasticine with finger tips.

Roll plasticine into a sausage shape using fingers, not palm.

Hold up plasticine sausage and pinch between index finger and thumb without breaking
sausage.

Pinch plasticine into a peak using three fingers.

Interweave a large rubber band between fingers and stretch fingers.

Pick up beads between fingers and drop one by one.

GAMES

Try using a stopwatch and recording the times, having ‘races’ or comparing speeds to

motivate performance.
linking/unlinking a chain of 20 paper clips
sorting a pack of cards into 4 piles according to suit, 2 according to colour etc.
threading a chain of 20 fiddly beads or buttons
packing races e.g. matchsticks into box, coins into moneybox, split peas into bottle etc.
pinching/placing 20 clothes pegs around the edge of a box
sliding paper clips or pegs onto the edge of a piece of paper, cardboard, cloth or the hem
of a school shirt
picking up 20 pins & placing them in pin cushion
dot-to-dot or maze races with pencil
dot-to-dot or maze races with scissors
pick—up races with tweezers, teabag-tongs or chopsticks (e.g. cotton balls)
pencil windmill — turn a pencil using fingertips and see how many rotations you can
achieve in 30secs. Try clockwise and anticlockwise.
pencil climb — start at the base of the pencil and climb fingertips up the shaft, rotate and
return to starting point
origami — choose a simple pattern to learn and reuse it to see how fast you fold the
design
finger splits — pick up a marble, paper clip or bead in between your thumb and index
finger and hold on... place another one between your index finger and middle finger and
hold on... etc... Can you move just your fingers to do the splits so that only one drops
out at a time?
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Formation of Letters and Numbers
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Good Posture, correct pencil grip and paper placement

their eyes are a reasonable
distance from the writing surface

the non-writing arm is resting
/ comfortably on the desk

the height of the desk/table
" is approximately level with
their waistline when sitting
and elbows are level with the
tabletop

the writing arm has
enough room to
move freely

the lower back is
supported so the
student can sit up A the knees are at an angle
straight rather than . ——___ of approximately 90 degrees
leaning over the 17 and the calves are clear

paper or leaning on of the seat edge
one arm

the thighs are parallel
to the ground

the height of the chélir allows
the feet to lie flat on the floor/a
stable raised object (e.g. a
pile of telephone books)

Correct Pencil Grip

* the pencil is held between the thumb
tip and the index finger

+ the pencil rests near the first joint of
the middle finger

+ the fingers and hand move freely.

Correct Paper Placement

the paper is to the right of

the midline of the body the paper is tumed in an
anticlockwise direction

the paper is turned in a
the arm is parallel clockwise direction
to the paper

the paper is to the left of
the midline of the body

the arm is parallel
to the paper

y

midline of
the body

midline of
the body
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