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Early Readers

Early readers confidently read familiar texts. When meeting new texts they may read
slowly and deliberately as they focus on the printed word, trying to read exactly what is
on the page. Early readers express and justify their own reactions to texts they have
read or listened to.

How to Support Early Readers

Early readers will benefit from a range of experiences. Consider any of the following

suggestions.

* Read to your child every day. Early readers benefit from hearing ‘good’ readers.
This is also an opportunity to share and discuss information presented in texts.

* Encourage your child to choose texts to read on a daily basis.

» Expose your child to a wide variety of texts and give them encouragement to read
new material, e.g. books by a new author, a different type of text such as poetry.

» Give encouragement and praise whenever your child chooses to read.

» Ensure your child sees other members of the family reading, and talking about their
reading.

» Talk about characters, people, settings, plots and events in texts.

» Encourage your child to express their opinion about texts and to justify their
reactions.

* Point out and discuss common words with your child.

* Encourage your child to try different ways to work out a word they don’t know:

— predicting (guessing using clues)

— skipping the word and reading on to the end of the sentence

— re-reading the sentence.

» Encourage your child to talk about how the meaning of an unknown word was
worked out or could be worked out.

Adapted from First Steps: Second Edition
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Reading to and with Your Child

Continue to spend time every day reading to and with your child. Vary the type of books
read, e.g. short stories, poems, novels, informational texts.

Things to do before reading

« Allow your child to select the text to be read and discuss the reasons for the selection.

* Encourage your child to look through the book and predict what it might be about.

* Point out the author’s name and encourage your child to read other books by the same
author, if they appeal.

* If you are reading a book as a serial, talk about what has happened so far in the story.

Things to do while reading

» Point out key words in the text and explain words your child may not know.

« Sometimes stop and ask “What do you think will happen next?” Accept the answer even
though it may not seem right, perhaps asking, “What makes you think that?”

* QOccasionally ask some ‘why’ questions about the story, e.g. “Why do you think the author
put that bit in the story?”

* Answer the child’s questions even if it interrupts the flow of the story.

* Talk about the illustrations to see if they match what is in the child’s mind or your mind.

« Put aside a book if your child has lost interest and choose another.

Your child may want to read the book or sections of it along with you or even by him
or herself. Encourage your child’s reading even if it is not correct. Give plenty of
praise and concentrate on all the things that are done correctly, not on the errors.

Things to do after reading

« Talk about the text and encourage your child to re-read parts either with you or alone.

* Encourage your child to retell the text to you or another family member.

« Compare characters from the book with real people the child knows.

« Talk about the characters, plot, setting and events of stories, e.g. “Which was your
favourite character?” “Where did the story take place?”

« Discuss what was learnt from informational texts, e.g. “What did you find out about insects
from this diagram?”

* Discuss the purpose of the text, e.g. “Why do you think the author wrote this book?”

Adapted from First Steps: Second Edition
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Using Everyday Print
Whenever possible, read and talk about print that is used in everyday lives. This helps
children see how reading is used on a daily basis for many different purposes.
Look at the television guide with your child and decide on the programs to be watched.
Buy your child games and toys that provide simple instructions to be read and followed.
Investigate CD-ROMS that provide a different type of text for children to read and follow.
Talk about signs, logos and advertisements as you go about daily trips.
Discuss the labels on packaging, e.g. “What does it say on the cereal box?”
Talk about and share the texts that you read, e.g. newspapers, magazines, recipe books,
street maps, dictionaries. Have your child help you use these when possible, e.g. “Can
you help me find Smith Street in the directory?”

Reading and Writing Links
Encourage your child to be involved in writing as often as possible. Focus on the meaning of
the message and don'’t be overly concerned with errors. It is inevitable that children will
make mistakes as they are learning about the English spelling system. When your child is
more confident, encourage them to look at any misspelled words and see if they can ‘have
another go’ at writing the word.

Encourage your child to do any of the following.

« Write messages, letters and postcards to other family members.

« Make cards and invitations for special occasions e.g. birthday parties. Use stamps,
stickers or cut-outs to decorate them and have your child write the message.

 Keep a diary or journal when you go on a trip or holidays. This is especially valuable if
you are travelling and your child is missing school. Collect printed materials such as
brochures, leaflets and tourist guides to include in the journal.

* Assist you to write the weekly shopping list.

* Help compile lists for a particular purpose, e.g. birthday presents wanted, people to
attend a party.

* Give a diary, birthday book or notebook to a friend as a present.

« Make a ‘How to’ book on an area of special interest, e.g. How to Build a Hen House.
Have your child read it to another person.

Adapted from First Steps: Second Edition
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Developing Word and Text Knowledge

Early readers need to continue to develop instant recognition of words commonly found in
written texts, e.g. because, their, since. This will help your child to read more fluently. (Ask
the teacher if you are unsure of which words are being learnt.) Point out these common
words whenever possible, e.g. on signs, in the newspaper, after reading a book.

Play games using these words so your child gets to use and see them often, e.g. Tic Tac
Toe, Concentration.

When talking about words, draw attention to how the same sound can be made using
different letters, e.g. the ‘e’ sound is spelled differently in bee, beach, me, niece. Ask your
child to see if they can find any other words where the ‘e’ sound is spelled in a different way.

You can do the same for other sounds if and when the time is appropriate.

As well as talking about words, talk to your child about some of the punctuation in a book
you or they are reading. Talk about how the punctuation can affect the reading of a story,
e.g. Use of exclamation marks — Run! Run! Use of question marks — Where are we

going? Use of speech marks — “Help me!” cried Mrs Smith.
Adapted from First Steps: Second Edition
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Supporting Oral Reading

If your child
makes a
mistake and

If your child
comes to a word
they don’t know

If your child
makes a mistake
which does not

If your child
makes a mistake
which does make

corrects the |and pauses ... make sense ... sense ...
error ...
* Offer praise or |* Wait and give them  |» Wait to see if they * Do nothing until the

support for
making the
correction.

time to work it out.

* If they’re successful,
encourage them to read
on to maintain meaning.
* If they are likely to
know the word, ask
them to go back to the
beginning of the
sentence and have
another go at it.

* Ask them to guess a
word which begins with
the same letter and
would make sense.

* Ask a question which
will give a clue to the
meaning, e.g. “How do
you think Johnny feels?
Angry?”

* If the word is not likely
to be known, say it
quickly and encourage
them to keep reading to
maintain fluency and
avoid loss of meaning.

work it out for
themselves and offer
praise if they do.

* If they don’t correct the
word themselves ask,
“Does that make
sense?”

* Ask a question which
will give a clue to what
the word is, e.g. “Where
will he go to catch the
train?”

* If the word is not likely
to be known, say it
quickly and encourage
the child to read on.
Later, when the whole
text has been read, go
back to unknown words
and help your child use
other word identification
strategies such as: —
sounding out individual
sounds in a word —
sounding out chunks of
words, e.g. base or root
of the word, prefixes
and suffixes — looking at
the words around it.

child has finished.

* When they have
finished go back to the
word and say “You said
this word was it
made sense but it
begins (or ends) with
the letter __ so what do
you think it could be?”

* You may wish to
discuss the letters of the
word with your child and
see if they can think of
any other words with
similar letters.

Adapted from First Steps: Second Edition
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Understanding How Texts Are Read and Organised

Literary and informational texts are read in different ways because the purpose for reading
them is often different. Consider the following:

Literary Informational

Examples of Texts  [stories, novels, plays, poems, newspapers, magazines,
songs textbooks, instructions,

bibliographies

Purpose Read for entertainment, enjoyment|Read for information and
or appreciation enjoyment.

How the Text is Read [From start to finish. Read the Begin anywhere in the material.
entire book. Usually the meaning [May read only part of it. Read the
comes from print. charts, tables, graphs, diagrams

and photographs as well as the
print

Rate of Reading Read fairly quickly. Read at a varying speed —

depending on how familiar your
child is with the words and topic

Helping your child to understand the way texts are organised will help them locate and

understand the information.

* Ask your child to predict what the book is about from the cover, title, illustrations and
diagrams.

* Discuss how the index and table of contents might help them find specific information.
Help your child look quickly through a section of a chapter to further narrow their search
for specific information.

* Help your child to read and understand all things on a page such as: — bold and italic print
— captions and explanations under the pictures and photos — diagrams and labels —
charts, tables and graphs.

* Encourage your child to use the glossary at the back to help understand the meaning of
the special words used in the text.

Adapted from First Steps: Second Edition
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Supporting Comprehension

Talking to your child about what he or she has been reading or what you have been reading
together is a wonderful opportunity to make connections with his or her life, talk about
opinions and to understand what the text is about.

Asking questions is one way your child can respond to texts to show they understand.
Different types of questions will provide more information about your child’s understanding of
the text.

‘Right There’ (Literal) Questions

These questions focus on what the author said and usually require the child to remember
specific information, e.g. events, characters, main ideas. It is helpful to follow up these types
of questions with “How did you know that?” or “Can you show me where it says that?”
‘Think and Search’ (Inferential) Questions

The answers to these questions can be found in the text but not necessarily in the one place.
The child has to ‘put the answer together’ from various sections or sentences in the text, e.g.
‘Why do you think ... behaved in that way?” These questions are sometimes the how and
why questions.

‘Author and Me’ (Interpretive) Questions

These questions require the child to base the answer on the text but also draw on what they
know to reach an answer. To answer these questions the child needs to have read the text,
as the answers are not wild guesses, e.g. “The author has said ...... what does she mean by
that?”

‘On My Own’ (Critical or Evaluative) Questions

These questions go beyond the text, asking for the child’s own opinions or judgements. The
answers are not in the text at all. The text provides a starting point for discussions about the
underlying messages, e.g. “ wonder why the fairy godmother stopped her magic at
midnight?”

It is not necessary to ask each type of question every time a text is read. Sometimes your
child will stop and ask you questions, and other times you may ask the questions and direct
your child’s attention to specific things in the text. This should always be a fun way to explore
the text and to stimulate discussions, not a time when the child feels ‘tested’ or ‘interrogated’.

Adapted from First Steps: Second Edition

Holiday Pack - Early 7




Supporting Graphophonic and Word Knowledge Through Games

Puzzles

Puzzles provide opportunities for your child to investigate both the structure and meaning of
words. There are many commercially produced publications (including software packages)
incorporating puzzles such as crosswords and word sleuths, and others that involve creating
words, finding small words inside larger words and rhyming activities.

Odd One Out

Odd One Out assists your child to identify words or parts of words that vary. A series of four
words is presented. Three of the words have something in common. The fourth will be the
‘odd one out'’. Your child needs to select the odd one and suggest why it does not fit.
Depending on the words chosen, this activity can be used in many different ways:

Number of Syllables - “Listen while | say four words: donkey, giraffe, elephant, tiger. Tell
me which one doesn’t have two syllables.”

Rhyming - “Listen while | say four words: near, fear, hear, giant. Tell me which one doesn’t
rhyme.”

Matching Sounds - “Listen while | say four words: receive, seal, bee, float. Tell me which
one has a different middle sound.”

As an extension of this activity, do not give the criteria and ask your child to pick the odd one
out. For example, “Listen while | say four words: rough, enough, tough, three. Which does
not belong?” When you first begin this activity, make sure the words differ in only one aspect
as this makes it easier for your child to identify the difference.

Tic Tac Toe

Tic Tac Toe is played in the same way as Noughts and Crosses. However, specified letters,
patterns or words are used to create a sequence of three diagonally, up or down, instead of
noughts and crosses. For example, you may write words that have an /e/ sound and your
child may have to write words beginning with ‘thr’. If your child is having difficulty thinking of
words to add, you could both make a list of words prior to beginning Tic Tac Toe.

see throb | beach

throw

threw key
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What Comes Next?

What Comes Next? is an adaptation of what was known as the game Hangman. However, in
What Comes Next? your child is required to guess the letters in the correct order.

 Choose a word from something your child has read. Make a dash for each letter in the
word.

* Give your child a clue to help them guess the first letter, e.g. the first letter is between A
and C in the alphabet.

* Allow your child to guess the letter.

 As your child guesses the next letter, a guess that could be a correct English letter
sequence is written on the left, e.g. ba, bi.

 Those that could not be a correct English letter sequence are written on the right as
single letters, e.g. t, b — not modelling incorrect letter patterns, e.g. bt, betk.

A penalty is only given for guesses that could not be correct. When your child guesses a
letter that couldn’t be right, a segment of the mouse is drawn.

* Have your child continue to guess the letters in order until all letters are written.

 The game ends if the drawing is completed before the word is completed.

WHAT COMES NEXT?

b e c

COULD BE COULDN'T BE
t

ba 1

bet b

beck E

{The word is because.)

Word Searches
Early Readers enjoy the challenge of searching for particular words in magazines, the
environment and newspapers.

With your child, choose 4 or 5 words to find over a given time. Have your child keep a record
of the number of times they find the word and where it was found. You can make this into a
personal competition where the child tries to find more of the next word, e.g. “/ found
‘because’ 20 times last week and | found ‘and’ 30 times this week.” They might like to share
their findings at school with the teacher and peers.

Adapted from First Steps: Second Edition
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Supporting the building of an automatic Word Bank
There are a number of high-frequency word lists which aim to improve students’ recognition
and processing of common words in reading and writing.

The Magic Words are designed to teach the 200 most frequently used words in English
which make up, on average, two-thirds of all the words used in reading and writing.

Having a substantial sight word bank
rapidly improves reading
increases fluency and

develops comprehension.

All of the levels are set out below. Your child would have possibly mastered some or many of
the levels. Revisiting levels already learned will consolidate the automatic recall when
reading. Encourage your child to read the words to you, concentrating on unknown words
within levels. It is best to work on one level at a time, but always quickly revisiting previous
levels. The capacity to cope with new words and the mastery of levels will vary between
children. Always encourage your child and praise them for their efforts.

Golden Words
a GVW[ be [
n IS it of

that the fo was

Red Level Words

all are as at but
for had have he her
his not on one said
Y, fhey we with You

Holiday Pack - Early 10




Blue Level Words

an bﬂ do qo it
wie my no or up
Green Level Words
b/’ﬁ can did gef
has him new now
off old our out
see she Two who
Orange Level Words
back been came dow
from into Jusf like
miade miuch over them
this well went when
Indigo Level Words
call come here widke
mustT on/_q some then
were what will

ﬂOMI"

Holiday Pack - Early
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Violet Level Words

about before could first
little look more other
r/gﬁn‘ their there want
where which

after am bog day eat
five ﬂg _q/'r/ gooa[ he/ln
howe Jumip Iw/a rang readl
saw sing sit think us
pagain ask best br/'ng far
find qgive how kind left
man wiother ouwn room say
sfeln these too walk wish

Holiday Pack - Early
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Aqua Level Words

a/wags away bird 0[0_7 fast
four qoing hand kee/n let
many n/ghf Iweoln/e round school
take fh/ng Tree water work
another bad black don't father
foumd gm‘ head kinow live
may once Iwm‘ run should
tell three under white would
any because blue every fell
gave qgreen house last /ong
worning | open red sat s00N
than time very Whg year

Holiday Pack - Early
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Fine Motor and Hand Activities

5

Fine motor control is the ability to precisely utilize one’s hands and fingers in a skilled activity. Good fine
motor skills stem from having developed solid sensory, motor and perceptual foundations.

HAND EXERCISES

Squeeze a large lump of plasticine or playdough into a ball.

Rotate a small ball of plasticine with finger tips.

Roll plasticine into a sausage shape using fingers, not palm.

Hold up plasticine sausage and pinch between index finger and thumb without breaking
sausage.

Pinch plasticine into a peak using three fingers.

Interweave a large rubber band between fingers and stretch fingers.

Pick up beads between fingers and drop one by one.

GAMES
Try using a stopwatch and recording the times, having ‘races’ or comparing speeds to
motivate performance.
linking/unlinking a chain of 20 paper clips
sorting a pack of cards into 4 piles according to suit, 2 according to colour etc.
threading a chain of 20 fiddly beads or buttons
packing races e.g. matchsticks into box, coins into moneybox, split peas into bottle etc.
pinching/placing 20 clothes pegs around the edge of a box
sliding paper clips or pegs onto the edge of a piece of paper, cardboard, cloth or the hem
of a school shirt
picking up 20 pins & placing them in pin cushion
dot-to-dot or maze races with pencil
dot-to-dot or maze races with scissors
pick—up races with tweezers, teabag-tongs or chopsticks (e.g. cotton balls)
pencil windmill — turn a pencil using fingertips and see how many rotations you can
achieve in 30secs. Try clockwise and anticlockwise.
pencil climb — start at the base of the pencil and climb fingertips up the shaft, rotate and
return to starting point
origami — choose a simple pattern to learn and reuse it to see how fast you fold the
design
finger splits — pick up a marble, paper clip or bead in between your thumb and index finger
and hold on... place another one between your index finger and middle finger and hold on...
etc... Can you move just your fingers to do the splits so that only one drops out at a time?

Holiday Pack - Early 14
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Good Posture

their eyes are a reasonable
distance from the writing surface

the non-writing arm is resting
/ comfortably on the desk

the height of the desk/table
" is approximately level with
their waistline when sitting
and elbows are level with the
tabletop

the writing arm has
enough room to
move freely

the lower back is
supported so the
student can sit up A the knees are at an angle
straight rather than . ——___ of approximately 90 degrees
leaning over the 17 and the calves are clear

paper or leaning on of the seat edge
one arm

the thighs are parallel
to the ground

the height of the chélir allows
the feet to lie flat on the floor/a
stable raised object (e.g. a
pile of telephone books)

Correct Pencil Grip

* the pencil is held between the thumb
tip and the index finger

+ the pencil rests near the first joint of
the middle finger

+ the fingers and hand move freely.

Correct Paper Placement

the paper is to the right of

the midline of the body the paper s tumad in an
anticlockwise direction

the paper is turned in a

the arm is parallel clockwise direction
to the paper

the paper is to the left of
the midline of the body

the arm is parallel
to the paper

midline of
the body

midline of
the body
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